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Expert teachers have four kinds of knowledge

1. content knowledge — (know about reading)
2. pedagogical knowledge — (general teaching strategies — discovery learning, question-discussions)
3. pedagogical content knowledge — (specific content strategies, strategies for teaching reading)

4. knowledge of learners and learning — (human development, how humans learn, emotions)
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I: Literacy and the Joy of
the Dance!




Where’s the joy?

1. Joy is an emotion

2. Local dance studio (Dance Express) put on Dancing with the Mankato Stars to raise money for
red cross.

3. The dance of reading

a. practice 6 weeks to learn a 2-minute routine
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Mankato Dancing with the Stars

’ 1 danung S

with the mankato
| ;} Stars »

February 10, 2024

Tickets go on sale — January 10t". | will be posting information so you can buy them
directly from me



4.1 didn’t have to be manipulated to practice.

5.1 didn’t need to be assessed

6. Joy
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Structured literacy — Where’s the joy?

Science of Reading — Where’s the joy?

Decodable books — Where’s the joy?
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Joy!

https://www.youtube.com/watch?v=vax1JiX7wZw

© Andy Johnson, Ph.D. www.teaching-reading.com 10


https://www.youtube.com/watch?v=vax1JiX7wZw

ll. Beyond the Numbers

Fairy Tale Day in my Literacy Methods class.

What will they remember in 20 years?
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No algorithms or formulas.

12 Essential Elements
1. Phonemic awareness

2. Phonics and word work

3. Vocabulary

4. Comprehension

5. Fluency (if needed)

6. Word recognition: semantics, syntax, and phonics

7. Word identification: phonics, morphemic analysis, context,
and analogy

8. Reading practice
9. Conversations and social interaction around books.
10. Authentic writing experience

] 1 . Aﬁect: D]DTiV&tiD]l El]ld 6111{}ti{}ﬂ —
12. Social and cultural background.
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phonemic awareness

authentic writing comprehension
conversations and
social interaction fluency

word identification
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An aside — The National Reading Panel found the big 5 pillars of reading instruction
because that’s what they were looking for. The five pillars didn’t arise from their review
of the literature. They decided to look for research in each of these five areas.

5

Pillars of Early Literacy

The National Reading Panel identified five k
concepts at the core of every effective reading
instruction program: Phonemic Awareness,
, Fluency, Vocabulary, and Comprehension.
Since the panel’s report was released in 2000,
these concepts have become known as the
“five pillars” of early literacy and reading instruction.

There was nothing new here. We were doing the 5 pillars long before the NRP came
along. Kind of like Columbus “discovering” America.

© Andy Johnson, Ph.D. www.teaching-reading.com 14



But ... the 5 pillars are 7 pillars short of a full load.

The 5 Pillars ot Reading
P pppp i fdpd pf ppd pd pd

Phonemic i Fluency Vocabulary Comprehension

Awareness
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Which column will enable all students to achieve their full literacy potential?

Comprehensive Literacy

The 5 Pillars

Science of Reading

Phonemic awareness

Phonics and word work

Vocabulary

Comprehension

Fluency (if needed)

Word recognition

Word identification: phonics, morphemic

analysis, context, and analogy

8. Reading practice

9. Conversations and social interactions around
books

10. Authentic writing experiences

11. Affect: motivation and emotion

12. Social cultural background

+1. bi/multilingual learners need metalinguistic

awareness
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1. Phonemic awareness

2. Phonics and word work
3. Vocabulary

4. Comprehension

5. Fluency

i,

Vocabulary
Comprehension

1. Phonemic awareness
2. Phonics and word work

wg

:
:
-
3)
3
5
S—
e

(==

© Andy Johnson, Ph.D. www.teaching-reading.com

16



© Andy Johnson, Ph.D.

www.teaching-reading.com

17



Swmglng Number Monkeys

1. Beware of the number monkeys

2. Fancy graphs, technical terms, percentile rankings, complicate stuff do not make a thing more
real or more true

District Benchmark, Grade 4

Most kecent

Scaled Sco 900 1000 1100 1200 1300
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Star Reading Enterprise Tests Results
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3. Numbers never get to true understanding =

a. no context

4. Numbers should never describe or define a student’s

potential

A’
1

#  STATEDEPARTMENT OF EDUCATION

Individual Student Report

How did my student perform on the ELA/Literacy test?
Test: ISAT Summative ELA/Literacy Grade 7

Year: 2018-2019

Name: Demo, Student A,

Legend: Achievement Levels
FiLeval 1 Level2 [ElLevel3 ElLevel 4

Overall Per on the ISAT ELA/Literacy Grade 7 Test: Demo, Student A., 2018-2019
Reported
Name EDUID Scale Score  Achievement Level Lexile®
Measure
Demo, Student A. 123456789 26802 Level 4 1350L

Scale Score and F

on the ISAT

ELA/Literacy Grade 7 Test: Demo, Student A., 2018-2019

Demo, Student A.
Scored

2680:29

2964

j| Level 1 The student has not met the achievement

7 arts/literacy needed for likely success in entry-level credit-

Average Scale Scores on the ISAT Summative
ELA/Literacy Grade 7 Test: DEMO SCHOOL and
Comparison Groups, 2018-2019

Level 4 The student has exceeded the achievement
standard and demonstrates advanced progress toward
mastery of the knowledge and skills in English language
arts/literacy needed for likely success in entry-level credit-
bearing college coursework after high school.

Level 3 The student has met the achievement standard
and demonstrates progress toward mastery of the
knowledge and skills in English language arts/literacy
needed for likely in entry-level credit-bearing
college coursework after high school.

Level 2 The student has nearly met the achievement
standard and may require further development to
demonstrate the knowledge and skills in English language
arts/literacy needed for likely success in entry-level credit-
bearing college coursework after high school.

Average Scale

Name Score
Idaho 25611
Demo District (9999) 2599,
DEMO SCHOOL )
(9999_9999) 2589:0

Information on Standard Error of Measurement

A student's score is best interpreted when
recognizing that the student's knowledge and
skills fall within a score range and not just a
precise number. For example, 2300 (+/-30)
indicates a score range between 2270 and
2330.

standard and needs substantial improvement to
demonstrate the knowledge and skills in English language

bearing college coursework after high school.

Performance Over Time on the ISAT Summative ELA/Literacy Test: Demo, Student A.
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5. So what? What do you actual do
with them?

Based on those numbers, what exactly
will you do on Monday?

On Track

100 150 200 250 300 350 400

Vecabulary

Understanding and
Interpreting Tests

Engaging and Responding
1o Texts

Wiard Recognition

Skill Sets Within Each Sub-Domain

Skill set scores, ranging from 0-100, estimate the student ‘s percentage of mastery of skills in each set.

Skill Set
Alphabetic Principle Soore
=+ Alphabetc Knowledge L]
Alphabetic Sequence k]
=+ Lietter Soumnds ]
Concept of Word
=3 Print Concepts: Word length T3
Print Concepts: Word bordens 38
= Print Concepts: Letters and Wonds 75
Visual Discrimination
Lettars T8
=3 |dentification and Word Matching 56
Phonemic fwareness
=# Rifwming and Word Families 45
= Blending Word Parts 1
=# Blending Phonemes 51
Initial and Final Fhonemes 25
=» Consonant Blends (PA) 42
Medial Phonems Discrimination 15
Phonems Segmentation -
Phonems Isolation®ianipulation 30
Phonlcs
Short Wowel Sownds 38
=# Initial Consonant Sounds 44
Final Consonant Sounds aw
Long Viowsd Sounds g
= \ariant Vowel Sounds a2
=» Consonant Blends (FH) 41

© Andy Johnson, Ph.D. www.teaching-reading.com

Skill Set
Phonlcs Brore
Consonant Digraphs 35
Other Wowel Sounds -
= Sound-Symbol Comespondence: Consonants 55
WWord Basilding 28
Sound-Symbol Comespondence: Vowels 3
Word Families/Rhyming 30
Structural Analysis
Words with Affixes 38
=+ Syllahification 52
Compound Words 22
.'hhnubul.wy
=+ Word Facility 54
Synonyms 27
Antonyms 32
 Sentence-Level Comprehension
Comprehension at the Sentence Level k|
Paragraph-Level Comprehension
Comprehension of Faragraphs 23
Early Mumeracy
=+ Mumber Naming and Number |dentification 62
= Mumber Object Correspondence 42
Sequence Complation 38
Composing and Decomposing -
=* Measurement &5
20




6. Standardized tests are a small snapshot in time
a. not always accurate or valid
b. students’ negative emotional reaction to being tested

7. Publishing companies

a. for-profit

b. for people

C. research vs. data

d. research selectively picked
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8. Think, learn, emote with the same brain

Emotional Brain

3. Thinking =" Jf ¥ Cerebral Cortex

'Prefgntal Thalamus || \
' Ortex e \\ \
2. Feeling ¥ 0 \

)

D ‘* »'t imbic System

Hypothalamus 3 /

\u

Amygdala \ '\_

{ Spinal Cord
(72N P

1. Basic Fl}nctlonlng fain Stem

(Eating, bleepmg Breathing)
% Response ‘
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9. Emotions impact learning
a. positive emotional experiences enhance learning

b. negative emotions disrupt learning

Anger «———( Emotions ___:zrwle/
Sha,ww7 ) \ H'WPM’W
. / \ Hopa
Sadnessy f’\ ) appinesy
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10. Attending to emotions is a “research-based” strategy.

Hinton, C., Miyamota, K., & Dell-Chiese, B. (2008). Brain research, learning and emotions: Implications for education research, policy and practice.
European Journal of Education, 43, 87-102.

Johannessen, L.R. & McCann, T.M. (2009). Adolescents who struggle with literacy (pp 65-79). In L. Christenbury, R. Bomer, & P. Smagorinsky
(Eds.), Handbook of Adolescent Literacy Research, New York: Guildford Press.

Machazo, G.M. & Motz, L.L (2005). Brain research: Implications to diverse learners. Science Educator, 14, 56-60.

Sousa, D. A. (2011). How the brain learns, (4™ ed): Corwin Press
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11. Developing relationships is an evidence-based strategy

Johannessen, L.R. & McCann, T.M. (2009). Adolescents who struggle with literacy (pp 65-79). In L. Christenbury, R. Bomer, & P. Smagorinsky
(Eds.), Handbook of Adolescent Literacy Research, Guildford Press

Rogers, R.W.,, Peck, S.C., & Nasar, N.S. (2006). Self and identity process in school motivation and learning, and achievement. In P. Alexander &
P. Winne (Eds.), Handbook of Educational Psychology (pp. 391-424). Lawrence Erlbaum Associates

Van Ryzin, M.J. (2011). Motivation and reading disabilities. In A. McGill-Franzen and R.L. Allington (Eds.), Handbook of Reading Disability

Research, (pp. 242-253). Routledge . .
© Andy Johnson, Ph.D. www.teaching-reading.com 25



To build relationship, four tips:

1. Don’t frustrate students. Don’t put them 1n positions where they’ll fail. Create activities and

assignments that they can accomplish with teacher assistance (scaffolding).

2. Use age-appropriate instruction and reading materials. Do not teach down to them. For older
students, don’t make them read ‘ducky books’. This is the term that I use for low-level books

written for younger children.

3. Listen. Take an interest in their interests so that you can create literacy activities around their

interests.

4. Share yourself. Real teaching starts with a relationship. Write and share some of your own

stories with your students in order to establish a relationship.

© Andy Johnson, Ph.D. www.teaching-reading.com 26



A teacher’s #1 job is to help children fall in love with books.

A New York Times Bestseller

GRUMPY MONKEY

PIG PUG

y

- i

: M By Suzanne Lang
#1 New York Times bestselling author o J
Aaron Blabey lllustrated by Max Lang

© Andy Johnson, Ph.D. www.teaching-reading.com
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1. Decodable texts are a tool. There’s nothing wrong with a “decodable” text if it’s seen as one tool
In the context of real literacy.

. - Nat does too.
I walk to school. I s Feir, Meg, the dog, ran.
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Like drilling in wrestling

Or practicing scales

[ te— The 12 Major Scales
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It becomes problematic when that’s all students are allowed to read or mostly what
students read.

Pap and a pan. Nan and Pap Bob is a big cat.
can nap. )

© Andy Johnson, Ph.D. www.teaching-reading.com
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How do you fall in love with books when you’re forced to read mush?

Red Ted was sad. Red Ted met a pig in a pen.
| : Who can do the longest spin?

*| win!” said Fin.

© Andy Johnson, Ph.D. www.teaching-reading.com 31



How do you fall in love with books when you never get to select what to read?

\
>
B

=

4 ,9;{3 : &
W — '
AUl

Sam sat. This pet is at the vet.

Tex can help the hen.
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How do you get better at reading when you never practice reading real books?

I can nap Pap and Pam
on a map. can nap.

© Andy Johnson, Ph.D. www.teaching-reading.com
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2. Lots of high-quality books and other reading materials in every classroom

a. different levels

b. expository and narrative text

c. characters that represent the population

d. manuals, brochures, comics, magazines (popular mechanics)

POPULAR
MECHAMNICS




A teachers #2 job is not to frustrate, humiliate, bore, or overwhelm students.

© Andy Johnson, Ph.D. www.teaching-reading.com
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1. Teach within the Zone of Proximal Development

~Xe

a2  Frustration Level
N & .
_\97\\\ (anxiety)
g ‘ Zone of Proximal Development I‘I
[ .t (scaffolding) 2

Independent level

© Andy Johnson, Ph.D. www.teaching-reading.com
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2. How do you teach within the ZPD with one-size-fits-all reading programs?

o
oS
=

Level of
Challenge

Anxiety

What the learner
cannot yet achieve

What the learner
can achieve
independently

Boredom

Low
What the learner /~ Low High
can achieve with Level of
assistance. Competence
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3. All readers and/or struggling readers are not the same

4. One-size-fits-all programs fit few

Eduwcatlon:

Not “Owne Stze FLts AlLL”

PAD PAAR

'
L

3 i
£ 3
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5. Provide scaffolds — supports that enable a student to accomplish a task within the ZPD

a. pre-reading activities
Vykotsky’s Zone of Proximal Development

b. scaffolded reading experience 1
N
c. scaffolded oral reading | Frustration Level /
d. graphic organizers
g - p g / ”j‘"‘ / “"/;/ / /
e. guided notes Y /
f- Shared readlng //' Zone o]C Dr’oxima| Deve|opmen{:
g. gL”ded practlce for skills instruction can do it with scaflolding or teacher help/support
J 4 /a

: INDEPENDENT LEVEL
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How many of these would you see In a structured literacy class?

SIMPLE VIEW SCARBOROUGH’S
OF READING READING ROPE

LANGUAGE COMPREHENSION
Vocabulary Knowledge

Background Knowledge

LANGUAGE e —
COMPREHENSION Language Structures

Literacy Knowledge

Verbal Reasoning 8 SKILLED READING

WORD RECOGNITION

Decoding

Phonological Awareness

Sight Word Recognition

READING COMPREHENSION Adapted from Gough and Tunmer (1986) and Scarborough (2001)

© Andy Johnson, Ph.D. www.teaching-reading.com
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Tips for Helping Students Falling in Love with Books
1. Book talks

© Andy Johnson, Ph.D. www.teaching-reading.com
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2. Book critique, ratings

Name of Book:

Rating:
1..... 2 ..... 3..... 4..... 5
stinker the best

What do you tell people about this story?

Reviewer:

Name of Book:

Rating:
1..... 2 ..... 3..... 4..... 5
stinker the best
Reviewer:

TLILE OF 300C
GENRE:

W

IGAVE THIS BOOK STARS BECAUSE.

© Andy Johnson, Ph.D. www.teaching-reading.com
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a. identify criteria of a good story
b. provide short overview of story
C. put criteria up using graphic organizer

d. students review and rate

A good story has:
1. Exciting action.
2. A happy ending.
3. A hero or heroine.
4. Characters that you like

Marblie

1. exciting 2. happy 3. strong hero | 4. characters | total
action ending or heroine we like
The Adventures of Billy 4 4 5 4 18

Key: 5 = very high; 4 = high; 3 =neutral; 2 =Ilow; 1=verylow

Conclusion: This is a pretty good story. We recommend it.

© Andy Johnson, Ph.D. www.teaching-reading.com
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To compare books
a. extend the book critique

b. use graphic organizer to compare books

c. small groups — great conversations

A good story has:
1. Exciting action.
2. A happy ending.
3. A hero or heroine.
4. Characters that you like

1. exciting 2. happy 3. strong hero | 4. characters total
action ending or heroine we like

The 4 4 5 4 18
Adventures of
Billy Marbie
Harry Potter 5 2 4 4 15
Beezus and 3 5 3 5 16
Ramona

Key: 5 = very high; 4 = high; 3 = neutral; 2 =low; 1 =very low

Conclusion: We like The Adventures of Billy Marble the best.

© Andy Johnson, Ph.D. www.teaching-reading.com
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3. Students develop a top 10 list (or 25 list)
a. every month? Week? Two weeks?
b. classroom, grade level, school?

1.  Harry Potter (series) by J. K. Rowling 11. The Chronicles of Narnia by C. S. Lewis

2. Goosebumps (series) by R. L. Stine 12. Tales of a Fourth Grade Nothing (series) by Judy
3. Green Eggs and Ham by Dr. Seuss I.3lume . _ _

4. The Catin the Hat by Dr. Seuss 13. Sg‘}e&iﬁ gtaocr;i]sr from Wayside School (series)
5. Arthur (series) by Marc Brown 14. The BFG by Roald Dahl

6. Charlotte's Web by E. B. White 15. The Boxcar Children (series) by Gertrude

7. Shiloh (trilogy) by Phyllis Reynolds Naylor Chandler Warner

8. Hatchet by Gary Paulsen 16. One Fish Two Fish Red Fish Blue Fish by Dr.

9. Holes by Louis Sachar Seuss

10. The Giver by Lois Lowry 17. Ramona Quimby, Age 8 (series) by Beverly Cleary

18. Pokemon (series) by Tracey West, Maria S. Barbo

19. The Babysitters Club (series) by Ann M. Martin
20. Ralph S. Mouse (series) by Beverly Cleary

This list was tabulated from an online survey that the National Education Association ran from November 1, 1999
through February 1, 2000.
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RECOMMENDED | BOOKS IN A

?"

A

W Sde |
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4. Open-ended tasks for post reading - aesthetic response vs. story details

» Record a passage or part of the story that you find interesting. Tell why you recorded it.
» Describe a time when you had a similar situation or feeling as one described in the story.
« Describe an interesting character.

« Which character is your least favorite? \Why?

« How are you like one of the characters?

*  What’s going on?

 Is there a problem in this story?

© Andy Johnson, Ph.D. www.teaching-reading.com
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Feelings Chart

Characters

Story Event
1. Billy:

Molly:

Space Alien:

Describe the event through different character’s perspective. Tell us what you thinking they were thinking and feeling.

© Andy Johnson, Ph.D. www.teaching-reading.com
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The Adventuras of Billy Marbel

10
9
8
6
i
&
3e 5
i .
2
0
Bus ride  Space Loses Math Fights  Defeats
class Maolly alien

alian pants
Evenls
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5. Include students in “assessment’

Could you imagine a doctor diagnosing a patient and not asking that patient to describe the symptoms or related
conditions?

b A
-
‘ o
.;-»
[| M

- e RS L‘
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Figu.re 17.1. L’ndersranﬂ.ing vour reader

Tell me about your reading.

Vhat do you do when you get to a word you dont recognize?
VWhat do you do if you don't understand what you are reading?
VWhat makes reading hard for you?

VWhat would you like yvour reading teacher to know or do?

. What kind of things to you like fo read?

VWhat topics would you like to leam or read about?

VWhat kinds of things do yvou like to read?

o L N bW N -

What would like to read about?

© Andy Johnson, Ph.D. www.teaching-reading.com



Student:
School:
Grade:
Date:

Monthly Reading Description Chart

Books Read

Date Completed

== I R A

G o] Oh LA o b b2 e

Interesting topics, subjects, or ideas read about:

1.

!:J

L&
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Skills I use to help me comprehend information boolks:

Pre-Reading During-Reading Post-Reading
Comprehension Skills Comprehension Skills Comprehension Skills
Preview and Overview. Paragraph Re-Read. Article Re-Read.
Web and Bramnstorm. Read and Pause. Sequencing.
Other (describe below) Other (describe below) Other (describe below)

Other skills or strategies used to understand information books:

Skills T use to help me recognize words:

1.

2

3.

© Andy Johnson, Ph.D. www.teaching-reading.com
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Reading Attitude Survey

| enjoy reading.

~_lam able to read.
___lunderstand what | read.
__Books can be interesting.

~__ | know most of the words on the page.

Key: 5 = strongly agree, 4 = agree, 3 = don’t know, 2 = disagree,
1 = strongly disagree.

Key: 5 = almost always, 4= most of the time, 3 = often, 2 =
some of the time, 1 = not very often

© Andy Johnson, Ph.D. www.teaching-reading.com
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Elementary Reading Attitude Survey

School Grade Name

Please circle the picture that describes how you feel when you read a book.

1. How do you feel when you read a book on a rainy Saturday?

2.
3. How do you feel about reading for fun at home?
" ﬂ/‘?
™
Y b
4.

© Andy Johnson, Ph.D. www.teaching-reading.com
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Reading Tttitude Sunvey

Sl SN Sy SIS Sy o N SR B Y

dnswer each sbatement bycircfinganumber bebween 1-10. 1 means
you strongfydisagres. 10 meansyou strongfyagree.

Ienjoyreadinginschool. 1 2 3 % 5 6 7 8 9 10
Lenjoyreadngathome. 1 2 3 4% 5 6 7 & 9 10
Ithink Imagoodreader. 1 2 3 4 5 6 7 8 9 10
My friends think Imagoodreader. 1 2 32 4 5 6 7 8 9 10
Ilearn abouf new thingswhenIread. 1234567 84910
Ilkeforeadwithfriends. 1 2 3 4+ 5 6 7 8 9 10
Ilketoreaddone. 1 2 3 4 5 6 7 &8 9 10

I'm comfortable reading dloudinclass. 1234567 8 9 10
I don't have a problem finding books fo read. 12345678910
I like fiction books more than nonfiction. 12 3% 56 7 8 9 10
L like it when my teacher reads fo the class. 12345678910
I think readingis veryimporfant. 1 2 3 4 5 6 7 8 9 10

Ireadeverydayathome. 1 2 3 % 5 6 7 8 9 10

© Andy Johnson, Ph.D. www.teaching-reading.com




Use for progress monitory — show change over time

B Corrects Errors
— g
e P
- — - _-+__-.
- -..\‘H.% ‘
i
o ] o ) o & o
3 Loy : 3 3 .::i‘: o o o o
Weekly Progress Monitoring
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6. Allow for choice
a. total choice of books to read

b. choice from a selection of books

c. choice of genre or category

d. choice of how to read (partner, small group, recorded books)
e. choice of where to read

g. choice of when to read

g. choice of response

h. choice of how to demonstrate their learning

I. choice of reading goals

© Andy Johnson, Ph.D. www.teaching-reading.com
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7. Less grading, measuring, assessing, more setting and celebrating goals

a. number of books read
b. number of pages read

c. number of book talks

d. number of book reviews
e. different genres

Genre or Types of Books Read

_ fantasy ___science fiction _ fantasy

___ picture book __ historical fiction ___ histonical

_ realistic fiction _ fairy tales ___information book

___ detective/mystery __ adventure __ biography
___horror/scary book

Describe an interesting character from a book yvou've read:

Number of book talks Number of book reviews

What books or kinds of book of books would vou like to read next month?

What are vour reading goals for next month?
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8. Opportunities for social interaction and working together, collaboration

© Andy Johnson, Ph.D. www.teaching-reading.com
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9. Reading minutes/pages as homework

4 Reading homework assignment log

Book Date Time Pages | EnjoymentLevel
The Lightening Thief March. 12, 2015 7:00-7:20 p.m. | 338-345 8
The Lightening Thief March. 12, 2015 7:00-725 pm. | 345-360 10
Numberthe Stars March 14, 2015 7:00-7:30 p.m. 1-20 8

Enjoyment Level Key

10 = very high enjoyment; 5 = average enjoyment. 1 = very low enjoyment
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10. Lots of good reading material at all levels.

© Andy Johnson, Ph.D. www.teac




How many of these do you see in a structured literacy classroom?
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I1l. Motivation

© Andy Johnson, Ph.D. www.teaching-reading.com
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“Alright team, let’s go our there and fail! Let’s fail like we’ve never failed before.

One-two-three ... Fail!”

ﬂﬁH LOGIC

© Andy Johnson, Ph.D. www.teaching-reading.com
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“Fail team fail!”

Nobody wants to fail.
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A. Value Expectancy Theory

1. Value Expectancy Theory

2. Value x expectancy = motivation 0

SUPPORT PERFORMANCE

3. Value = you value the activity

4. Expectancy = you expect to be successful

5. You are motivated
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B. Maslow’s Hierarchy of Motivation MASLOW'S MOTIVATION MODEL

Maslow — not a hierarchy of needs

being needs
A hierarchy of motivation

As the motivation to address deficits decreases,
the motivation to address growth increases.

What is motivating the behaviors we see?
* B-motivation — the desire to be
« D-motivation — the desire to address a deficiency.

What’s my motivation?

Physiological Needs
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C. Motivating Students to Read -
Register for...

1. External rewards have little persistence
a. link reward to a literacy related thing

2. Internal reinforcers have greater persistence
a. reading good books is rewarding in and of itself

Program

Associatiol

=
-
(B
.!
B
v
£
e
©
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IV. Time

© Andy Johnson, Ph.D. www.teaching-reading.com
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* Time is a bit different in the educational world.

Average --

days a year = 180
hoursaday =7
hours a year = 1,260

90 minutes a day for literacy = 270 hours

60 minutes a day for reading class = 180 hours

* Think of the kinds of things that are done in the 180 hours?

* How many of these things promotes self-efficacy or a love of reading?
value expectancy theory
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Time Operates Differently
1. Allocated time - time allotted for instruction

—

2. Off-task time (OTT ) - students doing things unrelated to lesson or learning objective

3. Time-on-Task (TOT) - time students are actively engaged in learning activities

4. Academic engagement time (AET) - time when students are cognitively engaged, behaviorally
on-task, and engaged in activities with their ZPD

5. Flow state time (FST) - Students completed absorbed and focused.




AHMASLOW |
THE FARTHER
REACHES OF

'HUMAN NATURE.

\J

Mihaly Csikszentmihalyi o

Maslow, A. H. (1971). The farther reaches of Csikszentmihalyi, Mihaly (1990). Flow: The Psychology of
human nature. Arkana/Penguin Books. Optimal Experience. New York: Harper and Row
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Flow State Time
1. The teacher disappears

2. SOR, structured literacy — Flow State Time NEVER happens
3. Following the program with “fidelity” kills flow state

4. Magic teachers follow their students with fidelity

FLOW STATE

V;Q/\ / Pnnnucnvnv

CREATIVITY ‘. \

/

©

)
OVERALL \m.“”) AL
PERFORMANCE

H.
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1. Structured Literacy = Direct instruction is used to teach specific skills in a specific order.

STAYING ON TASK
—

2. Where’s the joy?

3. What kinds of time?
a. OTT
BTOT
c. AET
d. FST
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4. Teacher talk -- Pie-chart in your head

5. Do you see authentic literacy behaviors?

joy

reading decodable books

round robin reading

worksheets
and
seat work

© Andy Johnson, Ph.D. www.teaching-reading.com

teacher talking,
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like trained rats
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ERIC JENSEN

r

s
4

o

TEACHING WITH

poverty,
and g qHﬂ }4 Efy

SUCCEED WITH THE
STUDENTS WHO NEED
Eric Jensen YOU MOST

Jensen, E. (2005). Teaching with the brain in mind (2nd Jensen, E. (2022). Teaching with poverty and equity in
ed.). Alexandria, VA: ASCD mind: Succeed with the students who need you most.
’ Alexandria, VA: ASCD

An understanding, not a method or approach.
Gets many things right.
There are no educational messiahs.

There are no reading messiahs. . .
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1. Reduce the time required for focused attention.

Grade level | Appropriate amount of
direct instruction
K-2 5-8 minutes
3-5 8-12 minutes
6-8 12-15 minutes
9-12 12-15 minutes
adults 15-18 minutes

© Andy Johnson, Ph.D. www.teaching-reading.com
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2. Direct instruction, short and briskly paced.

3. Provide time and opportunity for students to become engrossed in authentic reading and writing
activities.

© Andy Johnson, Ph.D. www.teaching-reading.com
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4. Insert pause and process (P&P) time into instruction.

5. Use distributed practice vs. massed or concentrated practice.

Distributed Practice

asss

© Andy Johnson, Ph.D. www.teaching-reading.com

Concentrated

Practice VS.
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Il. Emotions
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We think and emote from the same brain. It’s silly to think that one would not
Impact the other.

© Andy Johnson, Ph.D. www.teaching-reading.com
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A. Physiological Response
1. Emotions = physiological responses, enabled humans to react to events of biological significance
a. physiological changes that promotes survival behavior

2. SiX basic emotions: anger, fear (stress), surprise, sadness (distress), happiness (joy), and disgust.

© Andy Johnson, Ph.D. www.teaching-reading.com
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3. More complex emotions — variations on basic emotions

a. socially learned and culturally shaped.

4. Emotions — not always accessible to conscious awareness

a. especially MS and HS
b. frontal lobes not fully developed

e Headache
Bills paymen's

Stress

Debt
& Work

© Andy Johnson, Ph.D. www.teaching-reading.com
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1. Emotions are short lived - 15 seconds

2. Moods are emotional states that endure longer
a. must engage other cognitive operations to sustain

3. Beware of the 2" arrow.

© Andy Johnson, Ph.D. www.teaching-reading.com
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4. \We control the movie in our head

a. we get to control the thoughts and memories we watch
b. we get to control how events are perceived

c. happy people see a happy world

d. dark people see a very dark world
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5. We control how we perceive people (students are people)

a. deficit oriented

b. basically good - grow oriented- a natural tendency toward health and self-actualization
c. see the oak tree within every acorn (oak tree oriented)

d. deficit motivation or being motivation (Maslow)
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Maslow’s Hierarch is a theory of
motivation, not a theory of needs.

When you see a behavior, ask yourself,

“What’s the motivation here?”

Do we allow any opportunities in our
schools for students to address
growth needs?

Do they love learning?

Do they love reading?

MASLOW'S MOTIVATION MODEL

Transcendence

Self Actuvalization
Aesthetic Needs

Cognitive Needs

Physiological Needs
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C. Insight: Educational Disorder

1. Learning disability - emotional/behavioral disorder

2. Emotional/Behavioral Disorder — consider the emotions as well as behaviors

© Andy Johnson, Ph.D. www.teaching-reading.com
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Thought Experiment — Think about a time when you failed or were frustrated, a time when you just
couldn’t learn something.

What was the situation?

What was your emotional state?

What behaviors or actions manifested?

Struggling readers fail in a very public way for six hours every day.

© Andy Johnson, Ph.D. www.teaching-reading.com
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3. Attend to emotional - motivational dimensions of instruction
a. if you do not attend to the E you will be dealing with the B

4. Teach within ZPD —
a. enable students to experience success
b. sometimes the only thing children learn is how to fail

© Andy Johnson, Ph.D. www.teaching-reading.com
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1. Human emotions the result of thousands of years of human evolution.

Basic: anger, fear, surprise, sadness (distress), happiness (joy), disgust.

2. Emotions - physiological responses facilitate actions that are/were beneficial for survival the
group or the individual (propagation of the species)

Anger Swrpnise Sadness  Disgust Fear
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3. Think about actions that benefitted early human groups:
a. anxiety - pushes you to act

b. worry — plan ahead

c. fear — fight or flight

d. anger — to take action, act, or protect

e. disgust — did not eat it or do it

f. joy — did more of it

g. sadness — did less of it

Pradsul

© Andy Johnson, Ph.D. www.teaching-reading.com
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4. Emotions facilitated social/interpersonal interactions that were beneficial to:
a. individual survival

b. survival of the group, tribe, community

C. propagation of species

d. cooperation not competition enabled us to evolve and thrive

G E- W
N - 3 -/ A |
© Andy Johnson, Ph.D. www.teaching-reading.com
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5. Fear (stress) response — fear (stress) served an evolutionary purpose
a. fight or flight
b. caused you to act

© Andy Johnson, Ph.D. www.teaching-reading.com
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1. Response to Fear - We are hard-wired not to get eaten.
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2. Fear: fight or flight — (anxiety) - prepares organism for fight/flight response

Fight or Flight Response

saliva
flow

decrease\ ,

e 2Y S
pupils dilate

skin
blqod vessels Fonstrict: lungs
chills & sweating quick, deep breating
occurs

heart

beats faster

& harder

bowel

food movement

stomach
slows down

output of digestive
enzymes decreases
blood vessels
blood pressure
increases as

major vessels dilate

muscles
become more tense;
trembling can occur

© Andy Johnson, Ph.D. www.teaching-reading.com



Example: Cave person sees saber tooth tiger.

» Blood shunted to organized critical for survival (heart, lungs, muscles, brainstem or lizard
brain)

Blood shunted away from organs NOT critical for survival (gastrointestinal tract,
reproductive track, immune system, prefrontal cortex)

Muscles tense

Eyes wide

Allows for fight or flight response
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What happens when the fight or flight mechanism kicks in

Andy suddenly remembering he has a fear of heights. 5 stories looks
a lot different when you’re on top of the building looking down.
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She’s telling me stuff. Alll hearis the sound of my own inner voice screaming!
© Andy Johnson, Ph.D. www.teaching-reading.com 101
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|

A\
-\

The face of fear. | remember nothing of what they told me.
| have no idea how to work the pullies to go down.

© Andy Johnson, Ph.D. www.teaching-reading.com 102



What happens when the fight or flight mechanism kicks in?

| am 5 stories about the ground,
screaming and swearing. | forgot
how to make the thing go down.

B
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3. Freeze and withdraw response to fear

a. shallow breathing, pale or clammy skin, decreased responsiveness

b. child may appear stunned, shuts down

Andy @@h@son, Ph.D. www.teaching-reading.com

GOT STAGE FRIGHT? |

L “« )
A person

frozen with
fear has
, “bated breath.”
~A
“1:BREATHE!
||
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1. Not all modern events are threats to survival - our body doesn’t know this

a. social situations
. . Physical Symptoms of Anxziety Disorder
b. anxiety producing events

Dizziness, decreased
sex drive, irritability

c. school

Increased muscle
kension

d. reading aloud
e. the playground

R apid breathing 2
breathlessness

Heart

palpitations
-

iZhesk pain

Increased blood
PressUre

__~Mausea or diarrhea

« Mumbness « Chills | hot Flashes
+ Tremors + Weakness
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2. Attempt to quiet the mind, to regulate -
a. drinking, drugs

b. cutting

c. other

d. telling jokes, being funny

e. eating

f. exercise

A

© Andy Johnson, Ph.D. www.teaching-reading.com 106



3. Physiological response to fear/anxiety - not good for learning
a. takes blood away from the brain

b. less access to higher level functioning
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4. Mental health: The ability of the mind to self-right (innate)
a. turn off the fear switch when the threat is gone
b. prolonged exposure to stress makes homeostasis more difficult
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5. Anxiety and hyper-arousal, dysregulation often labeled something else.
a. ADHD, ADD,

b. bi-polar disorder

c. EBD

d. learning disability

e. bad kid, lazy kid, immature kid

23 Physical Indications of -
Fight or Flight Response p—

@ // [§ g1 e g \ pale or flushed skin

dilated pupils

rapid heart beat

trembling { and breathing
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G. Anxiety Disorder

Generalized anxiety disorder includes persistent and excessive anxiety and worry
about activities or events — even ordinary, routine issues. The worry is out of
proportion to the actual circumstance, is difficult to control and affects how you feel

physically. It often occurs along with other anxiety disorders or depression.
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» Go up quicker
« Go up higher
 Stay up longer
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Common anxiety signs and symptoms include:

» Feeling nervous, restless or tense

» Having a sense of impending danger, panic or doom
» Having an increased heart rate

 Breathing rapidly (hyperventilation)

» Sweating

* Trembling

» Feeling weak or tired

 Trouble concentrating or thinking about anything other than the present worry
« Having trouble sleeping

 Experiencing gastrointestinal (Gl) problems

« Having difficulty controlling worry

« Having the urge to avoid things that trigger anxiety

* Anger, irritability
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1. Homeostasis is ability of the body/mind to heal or regulate itself

2. Mood dysregulation - unable to regulate emotions

i
HOMEOSTASIS s %
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3. Mental/psychological distress: temporary lose the ability to self-right psychologically

4. Anxiety disorder has high rates of comorbidity
a. comorbidity — two or more conditions existing simultaneously

50% to 65% of panic disorder
patients have depression’

Disorder 49% of social
anxiety disorder
patients have
panic disorder**

70% of social anxiety
disorder patients have

depression HIGHLY )

Social
Anxiety
Disorder

Depression [ COMMON...
HIGHLY ;

67% of OCD o 11% of social anxiety
patients have 0ocb disorder patients have
depression* r— ocD**
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1. STRESS - physic or psychological changes - response to a threat (real or perceived)

We are good at handling stress for a short time
Long term stress causes mental and psychical

/_,J\ *\\

Fight or Flight  chronic $tr°%°
I~ \ '
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Stress

Teaching can be very stressful.

School can be stressful for some children.

© Andy John

The Effects of Stress on Your Body

insomnia headaches

depression increased risk of stroke

fatigue autoimmune disease

alzheimers ' obesity

) increased risk of cancer
premature aging

asthma

breathing problems
increased risk of

. . heart attack
circulation problems
hormone imbalances acid reflux
high blood sugar high blood
pressure
stomachache )
unhappiness

weakened immune system o _
erectile disfunction

menstrual irregularities

fertility problems
decreased libido
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2. Repeated or long-term stress - increases risk of physical and mental health problems:

a
b
C.
d.
e
f.
9
h

peptic ulcers

hypertensions

suppressed immune functions
neuronal degeneration
reduced synoptic plasticity
cognitive impairment

obesity

mood and anxiety disorders.

WHAT STRESS DOES TO THE BODY

TENSION HEADACHES
AND MIGRAINE S

FEELING WORRIED, NERVOUS
OR UNABLE TO SWITCH OFF
HEART BEATS HARDER AND MENTAL HEALTH PROBLEMS
FASTER TO PUMP MORE

BLODD TO THE MAJOR MUSLLE S SERIDUS HEART PROBLEMS
TROUBLE BREATHING,
WYPERVENTILATION

AND PANIC ATTACKS.

BREATHING QUWCKENS TO
SEND MORE OXYGEN
AROUND THE BODY,

TUMMY | SSUES DUE
TO THE RUSH OF STRESS
HOAMONES

SKIN AND HAIR CONDITIONS
E6 ACNE, HAIR LODSS

INCREASED RISK OF

SKIN BECOME S MORE TYPE 2 DWABETES

SENSITIVE AND OnLY

FERFILITY PROBLEMS

PROBLEMS BETWEEN THE SHEETS
(FOR MEN AND WOMEN)

MUSCLES TENSE UP AS
IF THEY RE PREPARING
TO MAKE A RUN FOR 1T

REACH
| OUT.com l
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A little stress can enhance performance. Too much stress
impeded performance.

Vision
Sharpens

Hearing
Improves

Performance and Stress

The Thyroid
speeds up

Breathing
becomes
rapid and
shallow

Blood
Pressure
rises

| Digestion
slows

Muscles
tense

Y The

High Tipping
Point

A ne

Performance

Low |
Blood Sugar

level rises

Your Immune
System can
weaken

Reproductive
sytem is
affected

Low Optimal Excess
Stress
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If time ...

o
///; E

—

—
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Intrapersonal Reading

Bibliotherapy

Bibliotherapy
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1. Intrapersonal reading (bibliotherapy) - Using literature to create interpersonal and intrapersonal
connections

a. understand self

b. understand others .ﬁS],blln s il

c. understand life situations You're Stuck with ‘()

~ Each Other,
- So Stick Together f;

PUBLISHING™ James J, Crist, Ph.D., & Elizabeth Verdick
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2. Voluntary reading declines in middle school — when it could be most useful

a. the “classics”
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3. Read and familiarize yourself with young adult books and children’s books

Ilﬂ )
-
Children's &

Choices
Reading List National Council of

Teachers of English

NCIE

_ _ . National Council of Teachers of English
International Literacy Association book lists

Children’s Choice Reading List
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IAE KELLER

L8 Wher
' you
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Used as a basis for discussions related to real life issues.

Look for the gold or silver medal
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4. Books can change insight and understanding

a. not values or behaviors

AWE. AVEN u'-(, ~ ‘ 3?““

h Q 7/Charlie
‘B ] ',, o ‘ ‘ ad the

A Chocolate

Ay R Factory

KATHE RINE PATERSON

The Great
Gilly Hopkins

BANNEDjﬁW

. b .
1m O Brien

IE THINGS -
EY CARRIED e

banned books
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NOTHIMG CAN
1. Identification — POSSIBLY GO UJHD‘,
a. readers identify with a character \H/ 6
b. see’s similarities 2 Ve

c. self-character, self-situation, self-environment
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PHIL STAMPER AMANDA DEWIT
\ THE

oRAVITY

2. Catharsis
a. active release of emotions
b. follow character through difficult situation

c. see the resolution of a problem

banned books
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3. Identification BANNED & CHALLENGED BOOKS

a. make personal connections

b. apply insights to one’s own life/situation

o "" TH E THE MUSIC oFf WHAT

MAGIC HAPPENS

banned books
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1. Writing

2. Small group discussion

3. Problem solving

4. Safe/objective third person

thowgs
FULL-

ADVANCE

© Andy Johnson, Ph.D. www.teaching-reading.com
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1. Problem Solving

*Use in pairs or small groups

SEPARATE IS
{EVER EQUA
.1

american

\Wes Wers DEEP,

DRk Brur

ol Faeher Rhodes

ine OB )
e L e

TON/

WORRISON
WHER AIDAD

= A BROTH
L‘ KiD - N’b,\‘ %} [ .

3

banned books .
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Creative Problem Solving

CPS — Thinking Frame

1. Identify or define the problem.

2. Generate as many solutions as possible (at least 5).
3. Choose a solution that seems the best.

4. Elaborate and refine.

Identify a problem in the story

© Andy Johnson, Ph.D. www.teaching-reading.com
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CPS graphic organizer.

Problem:

Generate ideas: Best idea:

Elaborate and refine:
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Means End Analysis

MEA - Thinking Frame

1. Describe the current state.

2. Describe the desired state.

3. Generate a list of necessary steps or things to do.

MEA graphic organizers

Current State:

Desired State:

Necessary Steps/Things to Do:
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MEA graphic organizers

Current State:

Desired State:

Necessary Steps/Things to Do:
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Current State: Miss Gulch 1s mean, nasty, and

selfish

Desired State: Miss Gulch 1s less mean, nasty,
and selfish — even nice

Necessary Steps/Things to Do:

- smile at her

- send her cards on May Day, etc

- stay out of her yard

- keep Toto on a leash as law requires

- offer to help Miss Gulch plant flowers

© Andy Johnson, Ph.D. www.teaching-reading.com
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MEA Activity

1. In your life — incongruity between present state and desired

state?

2. Describe the current state.

3. What is the desired end state?

4. What things need to occur to move from current to end state?

© Andy Johnson, Ph.D. www.teaching-reading.com
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2. Feelings Connectors

Feelings Connector - The Wizard of Oz

event/action in the
story

feelings of character/s

similar event/action in
my life

my feelings

- Dorothy lands in Oz and
finds herself in a strange,
new place.

- Dorothy doesn’t really
know what to do or
expect. There’s new
people and situations.

- Reminds me of when I
went to jazz camp when I
was 1n 9t grade..

- Like Dorothy, I felt out
of place at first. I had
never been to a music
camp. There were many
new people. I was by
myself. Like Dorothy, I
made friends once I got to
know people.

© Andy Johnson, Ph.D. www.teaching-reading.com
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Feelings comparison chart

Story Event

Character’s Feelings

Your Life Event/Feelings

© Andy Johnson, Ph.D. www.teaching-reading.com
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3. Problem Connector

Problem Connector - The Wizard of Oz.

problem in the story

possible solutions

similar problem in my
life

possible solutions

- The Wicked Witch is
trying to hurt Dorothy
and take her shoes.

- Give her the shoes.

- Reason with her.

- Ignore her.

- Explain the situation
with her and try to get her
to understand.

- Try to find compromise.
- Share the shoes with
her.

- A colleague 1s saying
incorrect and negative
things about me.

- Explain the concept of
synergy.

- Invite the colleague to
by part of our program.

- Look for a common
ground.

- Ignore the colleague and
maintain my standards.

© Andy Johnson, Ph.D. www.teaching-reading.com
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4. Double Journal Entry

text

my ideas

- quotes
- lines
- words

- objective reality

- thoughts
- associations
- ldeas

- Subjective reality

© Andy Johnson, Ph.D. www.teaching-reading.com
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From the movie script, The Wizard of Oz (MGM, 1939).

text

my ideas

Dorothy: No - it was an accident. I didn’t mean
to kill anybody:; really I didn’t.

Witch: You didn’t eh? Accident eh? Well, I can
cause accidents too, my little pretty, and this 1s
how I do it...

The Lion jumps from the woods and starts
terrorizing Scarecrow and Tinman. They are
frightened. Toto, not afraid, barks. He chases
Toto behind the tree. Dorothy slaps him and tells
Lion he should be ashamed. Lion starts crying.

Uncle Henry tells Dorothy that he won’t let Miss
Gulch take Toto. Miss Gulch tells him that he
could lose the farm as a result. Uncle Henry

takes Toto from a sobbing Dorothy and puts him
in Miss Gulch’s basket.

- The Witch, green face, scruntched up.
Everyone 1s scared. The Witch represents the
shadow side, that part of us that we all have
inside us.

- Dorothy is showing courage and acting on
moral principles. It is not right for bigger things
to pick on smaller things. Not knowing Lion is
just a big coward, she risks her life to stand up for
this principle. Isn’t it funny that the one
character who does all the killing in this movie
also acts upon the highest moral principles?

- Apparently Uncle Henry doesn’t have the moral
fiber that Dorothy has. He takes a moral stand,
but then changes his mind. He is willing to have
Toto destroyed. Uncle Henry seems kind of
spineless.

© Andy Johnson, Ph.D. www.teaching-reading.com
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5. Comparison Chart

Similarities
Character Me
P S »
Differences Differences
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5. Comparison Chart

The Wizard of Oz
Similarities
the story my life

- Dorothy discovers she has | - My life has been a journey. I - I discovered my magic 1s
magic shoes. seem to be following a path. determination and

- I have had good friends to help | discipline.

me along.
- Dorothy kills two people - I have encountered selfish - I have never had to kill
(Wicked Witch of the East | people that seem to want to take | anybody and hope I never
and Wicked Witch of the or destroy. will.
West),_ - Water. i the form of

consciousness, can make

selfishness disappear.
- Glinda the Good Witch - Dorothy and I have traveled to | - I have had good books.
teaches Dorothy and points | strange places. wise teachers, and parents
her to where she needs to - We both discovered the to teach me and point me to
go. importance of caring for those in | where I need to go.

your own back yard.

- Dorothy and I have both had to

fight and stand up for what we

believe.

/
\ Differences
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6. T-Chart for Comparing

my bad Dorothy’s bad day
-got up late -fell in the pig pen
-no breakfast -got yelled at by Aunt Em
-got yelled at -crabby lady tries to take
-didn’t finish homework her dog
-got teased -famly locks her out of
-dropped the ball in gym tornado shelter
-gets hit on the head by a
window
-has a witch who wants to
kill her

Ideas/Conclusions: Both Dorothy and I got yelled at, however, she
had a much worse day than I.
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7. Compar-0-Graph

Compare-O-Graph

me

Dorothy

Meg

Billy

bad days

Ideas/Conclusions:

© Andy Johnson, Ph.D. www.teaching-reading.com
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8. Adjectives

Find adjectives to describe
a. yourself
b. your life

c. your situation

Given an adjective or situation

a. how does that manifest in your current life or situation
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If time ...
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1. Quick pre-write, write, and share

a. stop when the energy leaves
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2. Share — over time develops community and understanding
a. sharing real thoughts

b. enables understanding, interpersonal and intrapersonal
c. real human beings sharing real ideas
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* This silly personal stuff is fluff.

 Does it get in the way of the writing students will need in the real world?

* Nope

)
¢

s~

N
X
-

-
A0
=R
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1. Learning how to convey thoughts and idea effectively
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2. The skills and processes learning in creative and personal writing transfer to
more formal writing

Transfer
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3. Silly or creative writing should be encouraged

4. Enhanced motivation
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5. Put the art back in language arts

poetry
drama or scripts

song lyrics
comedy monologs
podcasts

YouTube videos
e other

ww.teaching-reading.com
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No algorithms or formulas.

12 Essential Elements

1. Phonemic awareness

2. Phonics and word work
3. Vocabulary

4. Comprehension

5. Fluency (if needed)

6. Word recognition: semantics, syntax, and phonics

and analogy

m,/_\‘r\lrl Inhnonn Dh h nnnnnnnnnnnnnnnnnnnnnnnn

7. Word identification: phonics, morphemic analysis, context,

8. Read 1]1g practice —

9. Conversations and social interaction around books. <G ———  —————
10. Authentic ‘i,‘l,rl‘jtj[]_g EKP'EI'iEIl‘CE —
11. Affect: motivation and emotion —

12. Social and cultural bﬂﬂkgrﬂuﬂd —

FaH m
Oy 7 OTT, \AAAS Luuull Ils A=A LR F A A R
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VIil. Reading Practice

1. Like choir practice or volleyball practice or wrestling practice.

2. All students at all levels need practice reading books that they have selected.

\ A 2 A , \_ ! e
..QA FE Sl
.@"\, 4‘. " kS ’
’ I \b‘J;,N 'c;&gfe' 0l

RiNg Soundy
at $phe

V']?
u 15 .vJ
. f
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3. Reading widely is one of the best methods to use to enhance students’ comprehension, word
identification, and fluency skills as well as vocabulary and conceptual knowledge (Allington, 2012;
Krashen, 2004).

4. Also, reading practice enables students to practice newly learned skills in authentic reading
contexts.
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5. Nancy Atwell (1998) recommends that 70% to 80% of reading class be used for self-selected
reading practice and 20% to 30% be used for skills work.

6. It’s okay to read easy books.

self-selected reading

| 20%

skills instruction
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IX. Conversations and Social
Interactions Around Books

1. Literacy is a social process.
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2. Social interaction around books and writing enhances high-level thinking, literacy learning, and
enables students to learn content knowledge more deeply.
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3. Social interaction could involve a variety of activities including:
* book talks

literature circles

book clubs

book evaluations and critiques
top-ten lists

journal entries and responses
planned discussions

4. These experiences need not be long, but they should be planned and purposeful.
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5. Literature circles
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K. Authentic Writing Experiences

1. The reading-writing connection has been established.

2. Authentic writing = students are asked to use writing to describe, express, and share their ideas and
experiences.

\
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3. Need not be long
a. 3-10 minutes, draft and share.

4. Needs to be daily.

Pic Lasdseis s
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5. Post-reading activities

6. Prompts designed to reinforce letter sounds or patterns
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7. Writing to express an idea, record an experience, be silly, be creative ... it doesn’t matter, just write

oA

LUV | f]

el
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Xl. Affect: Motivation and Emotion

1. A teacher’s #1 job is to help students fall in love with books.

Individual differences
(anxiety & reward-sensitivity)

Ventral
Striatum

2O
, g B

Amygdala

£ £
"’
- -—

1. Behaviour
2. Brain Prefrontal
3. Physiology

© Andy Jonnson, F
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2. A teacher’s #2 job is to not frustrate, humiliate, bore, or overwhelm students.
a. one-size-fits-all instruction be definition frustrates or bores 40 to 60 percent of your students.

\ﬂ “ *@*@)
P*“‘l Frustration Level B o
2 .

S<F< ;.:,/w,: == ; .."
%1 Zone of Proximal Development 17

(scaffolding) -

Independent level

Standard Deviations

teach within the Zone of Proximal Development
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How do you teach within the ZPD with one-size-fits-all reading programs?

o
oS
=

Anxiety

What the learner
cannot yet achieve

What the learner
can achieve
independently

Level of
Challenge

Boredom

Low
What the learner /~ Low High
can achieve with Level of
assistance. Competence

© Andy Johnson, Ph.D. www.teaching-reading.com
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Kil. Social Cultural Background

1. Culturally sustaining pedagogy

© Andy Johnson, Ph.D. www.teaching-reading.com

Culturally Responsive Teaching

cultural competence
and inclusion

intellectual growth

sociopolitical
CONSCioUsness
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2. Include students’ culture, experiences, sand strengths and as the basis for literacy instruction

CULTURALLY
SUSTAINING -
PEDAGOGIES "o2”

Foreword by |V

Culturally Responswe Teachlng

&THE BRAIN

Promoting Authentic Engagement and Rigor
Among Culturally and Linguistically Diverse Students

Laretta Hammond

DIANGO PARIS + H. SAMY ALIM
]
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3. We reject culturally superiority
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4. We view through an acorn lens not a deficit lens
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2 " The Teacher's Guide =
FOUR BLOCKS o the Four Blocks

LITERACY MODEL
A Multimethod, Multilevel Framework for Grades 1-3

by Patricio M. Cunningham, Dorothy P. Hall, and Cheryl M. Sigmon

THE

A block of time set aside for literacy.

Each block gets an equal amount of time.

1. Guided or shared reading — large group
2. Self-selected reading — reading workshop
WRITING
3. Writing — writing workshop

4. Word work — large group, flexible groups,
individually

© Andy Johnson, Ph.D. www.tegching-reading.cor@arson-Dellosa Publishing Company, Inc. 175




If time ...
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Do you really want children to learn to read?
Do you really want children to develop their full literacy potential?

There’s talking and there’s doing.

The answers are simple
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NO BIGGIE,
BUT IF HE
MISSES PROBLEM 9,
c'LL PULL YOUR
ACCREDITATION AND
VOU'LL BRING SHAME

Ban all standardized testing. oN YOUR COMMUNITY..

« Other ways to assess learning

JOY OF
LEARNING

« Lots of learning took place before standardized
test
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SCLEOL DTAFFING.. et

o

ol @
Use the money to buy lotsof {0 ¢/77
good books. < 2

AL sgu%,_ ‘HNK oA\ APKét

Vs TuINKeRs/ ANALYSE IADlogizz
KIDS TEACHER EDUCATIoN EXPERIS
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OK,CLASS,
ToDAY WE HAVE
S°ME MokE
WEH D1AKES
TESIING/

Spend a minimum of 15 minutes a day
engaged in self-selected, silent reading.

Copyright by Signe Wilkinson
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AH HAI YOU DONT HIT
THE STAMDARD! THAT
PROVES THAT FUBLIC
EQUCATION IS A FAILURE!

Engaged in authentic writing and sharing
every day.

.....

ot

it A L AT SR Y el W e T O T ) e
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Will this be
on the test?

Stop listening to radio journalists for
Information about reading instruction
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Do you really want expert reading teachers?
Or are you looking for test preparation coaches?

There’s talking and there’s doing.

The answers are simple
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1. Legitimate and continued professional development

Expert teachers have four kinds of knowledge

a. content knowledge — (know about reading)

b. pedagogical knowledge — (general teaching strategies — discovery learning, question-discussions)
c. pedagogical content knowledge — (specific content strategies, strategies for teaching reading)

d. knowledge of learners and learning — (human development, how humans learn, emotions)

three semesters?

two literacy courses?
20 years old?

learners permit for teaching
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| thought | could fix our garage door

| used it every day

| watched YouTube videos

| had a manual knowledge and expertise matters

© Andy Johnson, Ph.D. www.teaching-reading.com 185



For some things, knowledge and expertise are important.

Fixing garage doors

Putting a new garbage disposal

Fixing the leak on the bottom of the toilet

Teaching human beings

Teaching humans to be and become literate

- ‘\\ . .
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2. Stop thanking teachers.

Pay them!

v = b7 Sl A8
leaGHer =yt

T_‘
7

THANK »6®
¥ Yoy i4 |
TEACHER %

Thank You

If you can
read this,
thank a
teacher.

. © Andy Johnson, P ng-reading.com

STEACHERS®

/S|y e®

| WANT TO SAY

LTS 4

\\1 to all teachers, schools
and support staff

THIS NATIONAL
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3. Teacher professional autonomy with (legitimate) professional recertification responsibility.

personalized
legitimate
professional

creativity
and
innovation

* content knowledge Teacher learning

« pedagogical knowledge AUtO“O"?y and
Professional

- pedagogical content knowledge Independence

» knowledge of learners and learning

teacher code of
standards and
ethics

improved teaching
quality

teachers
accountable for
input vs. output
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4. National standards related to teaching conditions
a. class size

b. school and classroom conditions

c. teach quality, certification

d. books in library

e. school size

f. funding

g. breakfast and lunch

Fast track teacher preparation program?

Fast-track dentist program?

Dentists for America?

© Andy Johnson, Ph.D. www.teaching-reacffig-co




Emotions, Stress, and
Learning to Read

Dr. Andy Johnson

Minnesota State University
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